Responding to the Needs of Diverse Gifted Students

A Position Satement of the
Minnesota Educators of the Gifted and Talented (MEGT)

Purpose
Giftedlearnersarediverse. They comefromall cultural, socioeconomic, racia, and ethnic groups. Whilegifted pro-

gramsexist to ensureall studentswith outstanding talent have the opportunity to reach their full potentia, learnerswith
diverse backgrounds and experiences have historically been under-represented in gifted programs. It isthe obligation of
gifted servicesto addressthe needsof al gifted learners, including those from diverse backgrounds. The purpose of this
paper isto present i ssues and make recommendations about theidentification and education of thediversegifted
learner, and to encourage open dia ogue about the needs of theselearners.

| ssues
Gifted studentsare children and youth with outstanding talent rel ativeto othersof their age, experience, or environment.
Thesetaentsmay be highly obviousto even the most inexperienced eye, or hidden by any number of factors. Often
gifted programsare designed to address giftedness based on academic achievement or traditional measures of success.
These programs may overlook those gifted studentswhosetalent isnot immediately apparent and who need helpin
developing their potential . Gifted students can be overlooked based onissues of perception, limitationsof identification
tools, incomplete curriculum development, cultural differences, institutiona practicesand biases, and depth of profes-
siond devel opment of educationd staff.

. Giftednessmanifestsitsdlf differently among cultura groups, and these differencesare not dwaysrecognized
withinour schools.

. ldentification protocol stend to identify majority culture students, and not those across diverse student groups.

. Affectiveneedsof culturally diversegifted students may be unique and not addressed by schoolsintheir gifted
curriculumand programs.

. Diversegifted sudentsmay have areasof low performance, such aschallengeswith learning anew language.
Theeducational focusmay be on the challengesthe student facesrather than on the strengthsthe student
POSSESSES.

. Not all studentshave accessto the resourcesthey need to excel in school.

. Theacademic content of curriculum often does not resonate with or engage diverse gifted students, leading to
disenfranchisement withlearning.

. Teachersmay haveincorrect assumptionsabout studentsfrom particular cultural groupsor thoselivingin
poverty. These assumptions can include misperceptions about what these students are capabl e of accomplishing,
leading to | ow academic expectations.

. Teacher pre-serviceand in-service professiona devel opment opportunitiesin recognizing and designing learning
for diversegifted sudentsarelacking

.« Ingtitutional bias, such asschool district practices, selection of texts, expectationsfor students, and student
placement, among others, may prevent diverse gifted learnersfrom having their needs met.
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Recommendations

Acknowledgethat the characteristics of gifted studentsmay |ook different based on cultural filters.

Usemultiplemeasureswhen identifying diverse students, such asportfolios, interviews, persona recommenda
tions, and performance assessments.

«. |dentify characteristicsof giftednessacrossculturesby involving representative multicultural community members

intheconversation at both adistrict and school level.

«. Foster opportunitiesfor effective support for diverse studentsthrough options such asprofessional, community,

Or peer mentors.

Adjustingtructional strategiesto acknowledgethat homeresourcesor support might not bein place. (for
example, scheduling opportunitiesto complete projectsduring classtime.)

« Develop curriculum and learning activitiesthat takeinto consderation cultural perspectivesand student interests

or preferences, differentiating thelearning to respond to individual needsof thediversegifted learner.

« Designand implement curriculum that addressesthe specific affective needsof diversegifted learners.
« Exposediversestudentsto gifted adultsfromtheir cultureand community.

« Create staff development opportunitiesthat addressthe academic and affective needs of diverse gifted students

and open collective staff understanding by addressing misconceptionsand biasesbased on differencesin cultural
perspectives.

«. |dentify and modify school practicesthat present abiasagainst the diversegifted learner. Thesemay include

practicesrelated to student placement procedures, textbook selection, choice of curriculum content, instruc-
tional practices, and student awards and recommendations.

References

Baldwin, A.Y. & Viaue, W. 1991. The Many Faces of Giftedness: Lifting the Masks.
Belmont, CA: Wadsworth Publications Company.

Callahan, C. & Mclintire, J. 2004. I dentifying Outstanding Talent in American Indian
and Alaskan Native Sudents. Diane Publishing Co.

Ford, D. 1996. Reversing Underachievement Among Gifted Black Sudents: Promising
Practicesand Programs. New York: Teachers College Press.

Minneapolis Public Schools. 1999. Cross-Cultural Indicators of Gifted/Talented Sudents.
Minneapolis, Minnesota: Gifted/Talented Services.

Payne, R. & Slocum, P. 2000. Removing the Mask: Giftednessin Poverty.
Ahal Process, Inc.

September, 2005




